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Surveys carried out over the past {ive years by the Thomas
Coram Research Unit into the use of signing and symbols in
schoals for children who are mentally handicepped throughout the
UK, have shown that the Makaton Vocabulary is extensively used.

THE USE OF THE MARATON VOCABULARY

From. Signs and Symbols, Thomas Coram Research Unit Surveys,

1478, 1979, 1980, 1982 by Jones, Reid and Kiernan

RESULTS P(R ESN(S) SCHOOLS

1978 1979 1880 1982
MAKATUN 70.3% 831.2% 91.2% 95.0%
HGSS 27.9% 16.0% 4.8% 3.7%
AMER IND 0.3%
RSL 1.8% 4.0% 2.4% 1.3%
(FTHERS 1.3%
No of samples 330 457
% usi1ng SIENINgE system 53.1% 90.9% 80.5% 98.9%
Countries in surwy ENGLAND ENGLAND

WALES WALES
SCOTLAND

(bviously, these results only cover the special schools'
population and therefore do not include any iafe rmation on the
further widespread use of the Makaton Yocabulary in hospitals,
like, og Turner Village; Adult Training Centres; Pre-School Units
snd 10 the actual homes of children and adults who are mentally
handicapped. Since 1976, thirty thousand people including
parents and workers from the caring, teaching and. therapeutic
professions in mental handicap have sttended Nakaton Vocatulary
¥orkshops and Training Courses.
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Makaton {8 also being used abroad. 1t has ben used shee
1978 1n New South Fales, Australia and 1nterest i now growing
ACross 1hat continent,  In 1882 the Makaton Vocshulary Neew
faaland Kowmme (entre wan estahlished and Makaton is stradi ly
being 1ntroduced throughout that country. There is also keen
interest 1n the scheme from the United States, Hmg Kng, South
Africa, Belgium, Norway and Holland.

¥hy has this happened?

¥hat does Makaton offer mentally handicapped chi ldren and
adults, their famtlies, teschers and caregivers?

¥hy has a simple pince of clintcal work deevised by the
author of this paper over ten years agn when stise was, workime ne n
Speech Theraptist 1n a large Surrey Hospital for the mentanlly
hanficapird, ren s widely acoepiod and ussed”

It us take 8 clowr laok at s of the 158t involwed -

let us look first at the communication and language
development problems of children and adults who are mentally
ramttcapped, smé then let us consfder the difficulties that thess
prresent for their parents, and to thelr teachers, speech
therapists and caregivers who wish to help them to achieve 8
quality of life wnich is appropriate, even {f the person s
erxtremely limited in ahility. To help achiew this, some means
of teo way communication shether it he by eg tolich, gesture,
signs, symbols or speech, tx easential. It is well known that
children and adults whe are described as being mentally
handicapped present a8 wide variety of communication difficulties
and language development problems. These vary from imdividual to
individurl, 10 severity and complexity and efeh person pressents 4
unggpre combinat ton.

ft ;s panible though to 1dentify, common arvas of learning
dif{ficulty which affect communication and language development
and ar« well known to most of us. We know, that all learning
processess w1l te affectedd - {f there (s & revduction 1n general
awar~ness and 1 f our pe-reeptual ahilities sre impatred. This
will also apply, 1if memory is limited and if there is a
restriction 1o the amount of information that <an be retat ned.
Thessr problens will mot only impreee Damitations bt will delny
arn! 1miexate the develogment of other abilition depembent of them.
for example, the ability to make and form associations and to
interpret relationships between prople, objocts and events wil
e 1mpaired. as #ill the ability to store the cxperiences we
have, tn classify them, and retrieve them to expand on later
PREFTLENCEN,

If these learning problems are applied to the early stages
st the development of communication and language then the
g1 ftcul tisrs we encounter are understandable, ur understanding
has twen further increased by the information gained in the late
{97U0s and more recently, from Paycholinguistic Studies of very
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esarly mother-infant cosmunication. These are providing
infurmation (o describe an activity that han aleays existed
hestwenn the mother and infant but sus not studied in such dotail
teeforv, Thees studies are showing that from birth the infant and
mother are constantly eogagiag in two way, turn taking,
reciprocal behaviour involving the most basic furms of husan
coanunication, g through touch, pointing and gesture; vocal
play, pmrticularly the use of intonation, strees, and pauses and
speech, eye contact and the use of gage. This i the starting
print of communication and language development. It has been
showtt To e a teo way pricess where each player, e the mother
send antant iweeds the otlner, in oivder to Petafony and stisulate,
To tegin with, the {nteraction is entirely wrapped around the
mouther and infant and the simple routines of cariag for & young
taby, then gradually as the tadly matures, the mother invites and
encourages the chald to widen his experience to eocospass their
starnsd environment. The mother interacts with the child about
these new esperiences, describing them, repeating and reinforcing
them. During this time the mother uses non-verbal and verbal
communication shich she adapts to match the child's level of
understanding and then espands {t sensitively to develop her
tely's ability, Thems skills that mothers icherently have, have
Iexvn v Xnoen as 'motheress’.

[ we relate these studtes to the development of
communicatian to children and adults who are mentally
nandicapped, we realise that the pussible tmplications are
considerable and far reaching. The acknowledged learning
A1 fficulties which | dencribed earlier, eg reduced gfeneral
awnreiess and prereeption, restricted memory and retention
abiiity, Usgett»r with delayod maturation of physical milestones,
s nitting, walking, etc have & detrimental effect on the mother-
infant 1nteraction, related to the infants degree of hardicap.
Alrendy there are suggestions that if the mentally handicapped
+hild's intersction with the mother is impatred, then the
mother's, (OF caregivers), own nmatural patterne of communicative
beehigvlinir within the interaction may alter when she is not
reintorced apprupriately by the child. Not only then does the
mentally handicapped person’s communication and language
deve lopment suffer, but the vnsential tvo way coamunicative
INteraction Ietwven mother {cangliver) and child is alsn st risk
Hunningham 1981,

So far | have only referred to the development of
COmMUNICAtIon 1h the young mentally handicapped child, but the
pssihie effects of the lack of or the reduction in experience of
this enrly communicative interaction has equal significance for
the aliger hild and adult who is mentally handicapped,

How 3> parents, caregivers and prafessional workers attempt
to mestore what may have been lost, or how do they compensate for
vhat may have heeq an incomplete experience? Is {t poésible to
ideentify nxactly where and what went wrong and when? Do the
CUFSNt AKRBEKEMeNt procedures Provide adequate detail to indicate
shat t~ needed? And are the interpretations being made about
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this demcriptive data and exploratory research into mother-infant
cammunication sufficiently reliable to be the hasis for methods
of resadiation?

For one noment | would like you to think of some of the
children and adults in your care or training. Rewidents in large
hospitals for people who are mentally handicapped, like those {3
Turner Village Hospital, children and atults 1ike thowe who visi:
Project Hortawm, children {n community schools, adults in ATON,
children and adul ts living at home. [f you think about it then
you will agree that their very rarly communication exgerience, hy
natare of their banficaps and cirvumstances, must cetainly have
been impmired.

When | began oork on the Makaton Yocabulury (n the early
19708, I ovbvicusly did nut have access to thess stiddies on
rother-infant interactton, since the {nformation did not exist
then, but many of the fartors emerging ntow as iaportant
influences in the development of communication and language from
thewe studies, svem to aw to be within the design of the Makaton
Vocatlary lanage prgramee, and the caebimtion of stgny and
sprech taught within the structure of the Makaton Vocshulary
apprars to e untgue.

The Makatn Vorabulary (Appendix 1)

The Makaton Vocabulary (s a language programme xmprising a
spxific, developmental vocabulary which was designad to provide
& oantrollied method of teaching approximatsely three humirsd and
fifty signs frum British Sign (anguate with speech, tn mentally
handicapgpesd children and adults who have little or nu speech and
other language handicapped people in order to provide s basic
mrans of commufication; to suoOUrsEe expressive sprech wherever
poasible and to develop understanding of language through the
visunl medium of the signs and the logical structure of the sign
language (Walker 147R),

[t was not part of a large scale research project, hut
resulted from a response to a clinical need in a working
envionment. The original vecahulary was devised in 1872, as a
project to teach Sign language to deafl mentally handicappeed
Aadul s (Walker 1477). U was nvisdd (o 198, o mel Uk twseds
of mentally handicapped children living in the community as well,
and 1t is this version shich 1s currently in use,

The Structure of the Makaton Vocabulary

Fhen | was contemplating the use of signing with speech to
sAcourage comaunication 1o mentally handicapped peopls, | was
etrited by shat lonked like &8 possible breskthrough with the usae
of the signs, but [ felt strongly that the signs and speech
should be introduced 1n an organised manner, and that a
structured vocalylary was the pnesible answer, Nothers of young
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vhildren, althoggh they intruhece weabulary that (s specific and
saningful for their own family and the individual child, still
eapress basic needs and esrly comsunication within a fairly
rentricted narrov vocabulary (Arsfield 1882), so | decided
deliterately to devise a limited restricted vocadulary.

foants that Influenced its Nesign

1 It should b= a "core’ vocabulary of heavy duty words, simple
to fenrn amt haste fof carly communication.

2 It should be deliberately limited in size to keep memory
luading and retention light.

3 Sords/si1gns chosen should wherever possible be multi-
fum'tional and should combine tugether, so that phrases and small
seentences could be formed (rom words used earlier as single
words, again reducing memory losding.

1 The vacabulsry should be presented in & developaental
sequence, SO tha . vesy cuncepts are presented first and more
d1fficult ones later. This would enahle s handicapped person to
work through the vocabulary as fer as their ability sllowed them.

Recently 1t has been suggested that mentally handicapped
children's language acquistition does not follow normal
deevejopment,  [n vies of thelr impatred early codsunicative
inteersction might 41 aut e that these ohservationa] studies are
showing of fectn of this and that remediation should adhere to
mormnl deveelogment to povwide 8 poal?

H The two-way functional communication process was built
implicitly into the scheme, so that each stage contained
visrahulary not anly for the handicappsd person but reciprocal and
factittating <igns/wonrds for their partner(s) to use to permit a
two way communication activity to develop and be enjoyed, eg
shat” where’ yes? go? This was essential, since ho one
vommunicates alone,

Recently puycholinguistic theory has been applied to the
design of the Makaton Vocahulary Language Programme (Armfield
14N2; and the vocabulary is shown to contain slmost all the
peyehul inguistic features of early mother-infant interactiom.

f Anosther reason for using 8 defined ‘core’ vocabulary was to
provide s framework agatnst which targets could he set and
progrens il e chartigds

7 (nsideration of individual personsl needs is allowed for by
taesny ahle to introduce additional essential vocabulary into any
appropriate stage of the wxabulary and by being able to cnoose
within each stage the sequence of signs to be introduced or
taught within that stage. The signs do not have to be taught
straight theough down the list for »ach stage as printed, and

6



- 83 -

S1gns/sords not appropriate or wutside a person's CXPerionce,
e ‘nurse and daoctor' for s child .tving at home and Attending
cosmunity schonl may e oms € tesd,

"hilst 1t may wewm more appropridte to design a vocahulary
&round & handicapped person's own Personsl communication meads to
lAcresse motivation, 1t is difficult to do this in practice, The
risk of tnconsistent use and the dtfficulty in managing to
redember individual diffverences for workers caring for groups of
hanticapped jeople, when individual vocabulartes are wad outside
B One to e Or narrow environment is very great. [t may be
better 10 sccept a spall compromise and offer a xtandard 'cope’
vocabulary shich suits more general needs of a group and which
can v more generally learnt and consistently used,

Teaching Methods

Specific teaching approaches apre recompended and the
vocabulary stages of signs/words should be taught in:

1  a structured formal manner to handicapped people so
that they wi11 be able to gain maximum comprehenison
A encuuragement to use the sign/words in functional
communication and then sigra taught must be uysed in:

2 an informa] masner to frneral ise yse

Each stage should be taught in sequence and adherence to the
wxabulary within stages is reunmended with the exception of ts-
inthsha tion of additional vwealulary | temy,

Running paralle]l with the teaching of single vocabulary
1tems should be the opportunity for the child/adult to experience
the yse of the sase signs that they have learnt as single {tems
in small meaningful phrases and sentences. This vocabulary
eXpansion into other language foras is taught snd encouraged,
right from stage one- the simple beginnings of the vocabulary,

The Project's Training Committee and Regional
Representatives network is continually monitoring, refining and
rescaching with different teaching appruaches to suit individual
and group needs. Dwtails of these are available by attending
Mikaton Vocabulapy Yorkshops and Training Courses.

Signs U
Sign ia is the cultural language of the deaf commun{ ty
and t shnﬂﬁ regarded as a full language with its own

Rrammar, syntaz and dialects as we Prugard, og French or Russian
a8 unique langusges. It does not follow spoken word order, since
it 18 not & translatinn of spoken language but a language in {ts
own right. Sign Language was not devised by anyone; {t evolved
through <ign une by the deaf themse: lves  over centurtes, in the
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NAam- way As Spuken languags: has through usage.

Prelingually Jesf people a1l over the world will use Sign
tamruage w0 there 18 o British Sten language (BSL); American
Sign language (AS1), Freach Sign Language (FSL); etc. (ultural
difleepemes aocur tetween countries, but the underlying structure
Is similar, ’

Facial espression, sppiopriate to hody anguage, geeture and
mime also feature & great deal with Sign language and are an
exsential mart of the communication. There are not strict rules
a5 reganis the precise performance of the sigos, eg the actual
Nize of the sign ur the distance from the hody, These details
are dictated by the needs of the message to be conveyed. This
fiexthility i1 s great advantage for handicapped people. Alsc
the 1deographic nature of sany of the signs conveys meanings
Wls!ly.

Signing English 18 a systematised attempt by hearing and
deaf pople U provide a linguistic signing equivalent to spoken
{anguage, NSometimes sSigns are combined with finger spelling and
~jueah and 1 some Signed REnglish teaching programmes, the
abfective I8 to be able to provide a sign vocabylary representing
all the cumponents of spoken 1anguage.

The: Makaton Vocabulary sssumes s midway position. It uses
ky signs from the Sign language of the Deaf and utilises some of
the purformance features, eg facial #spression, body language,
une of placement, directionality, etc, It presents these key
sNigns {n spoken word order so that it provides a Signed English
framewnark. Thus if a8 handicapped peraon {8 successful on Makaton
and ontinges to have a8 high dependence on signing he/she can
prress to 8 tuller Signed English prugramme. The temxdency to
favour Signed FEnglish rather that a British Sign language
framework wns o reflection on one et ng more sugeerior to the
uttieer, bt devause the ohjective of 2 Makaton Voueshulary
fpreramme 18 Lo enciurage speech and therefore signs presented in
sprken ®OPd offef M Dore Sppropriste,

Throgghout the UK the south east/london dialect is used with
the: system, It was necessary to standardise the dialect to
redhae conlfpston for the intellectunlly handicapped people using
thse s leomme:,

Thee e 0f the Makaton Vocabulary (Walker and Armfield 1981)
The: 16 Hewiadd Makaton V.xahulary is mw (0 use with:

1 Wentally handicappesd deaf and nn-deaf children and adul ts
who havee Hittle oF nor espressive sprech and poor cossprehension.
Makat:n may e e acrimd the entire age and intellectual range.
Hemesroh (8 now showing the effertive use of Sakston with young
ixwn's abies (le Prevost 1983)



2 (hildren and adults who are both mentally and physically
hand i cappend

3 Thuee comsiderad o b AUtINtIC

4 Some young deaf children in the ordinary range of
1ntelligence

5 hildren with severe articulation or speech rhyths problems
who med & temporary alternative

) (rrtain pormal /RdUlts with aaiulred comminication probiems

Mo rewntly Nakaton has lwen reported to te of value with teo
susre handicapped JIvVups:

7 Blind and partial sighted children and adults

8 With psychiatric cases whefe janguage and communication is
impaired

Ezperience has shown that in addition to the development of
cuncopts and languags other posttive results can occur. Thess
arv reported to e increasad:

- oy contact

- attentiun

- matabtiiity

- wxalisation, and

- espressive speech.

A marked reduction 10 imappropriate behaviour (s also repurted.
For those with severe communication tmpatrments, Signing ran
stimulate rather than interfere with language development.  Thens
pRitive side effects fall into = pattern that cannot be easily
explatned but do raise questions ahout the use of attention
fcussing devices as they relate to conceptl development and the
contribution that a communication priority system such as Kakaton
can make to general language development.

Thouse who teach and use the system include speech
therapists, teachers, occupational therapists, psychologists,
parents, instructors, and sncial and/or huapital Ataff. They ane
provided with trainiag in (ne Day ¥orkshops.

The Makaton Vocalulary Development Project (WDP) (Appendiz 2)
Like the Makacon Vocabulary itself the MVDP grew from a

need. [(n this case the need to support and of fer a service to
1o sLlS, And workers using the lMakaton Vocabulary with children
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and mtults who are handicapped.

It s & nun-profit making orgasisation, which has very
raeently twvome Charity. [t has slways operated od sleuder
financial seans with & tresendous voluntary omtribution being
mad- by the rojaet h=-Ordinator, Training and Reaparch Qmsittee
Yemizrs, and Kegional Representatives. Through the NVDP,
Borkshoms, Traimng (burses, lectures, related pudblications and
teaching material are provided,

The Training Ohemittres and Regional Representatives network
are continuusly soaitoring current training methods and new
tileas and approaches. There are three signing advisors on the
Training (Jmm)tlees, who work regularly with the deaf community.
Therr rode 14 1 advise cn the use: and sniatenancs of signing
standards of the Regional Hepresentatives and oitl - the NVDP
Training (iurses. The Kesearch Committes also acts in 8
monitaring capactity. Arising from the nved to keep the NVDP
Regional Representatives, who are all practitioners, in touch
#1th roseareh, has been the production, since 1980, of the NVDP
Meetonr bt Informat 1on Service, This priwvides practitioners eith
deetatledd inlormation, which 18 continuously updated, of aill
relatedd ressarch pmjects. A summary of vach paper, indicating
clingeal and «Sweatinoal application 18 given. This Service is
taniad as & jubitcation to anyone eishiing to purchiase 1t from the
MVIE,  (urrent and future projecis involve:

- an evaluyation ol the une of symbols wsth Makaton;

- oan pnvestigation 1ato the value amd uMe of the
Makaton Weatmilary as an a1d foe Lenching hading;

an evaluation of curtent assessment proceddures and
tThear agpprvrinfeiess 1 mdi-njaveh systems,

- the extablishment of a data bank to collect
information via the Begional Reprewmatatives network
snto thee Jamgumtt acxquisition of handicapnsd peiple and
the MmNt «ffex tive teaching methods;

< e extablistment of national parent prouls 1inked
To Megtonal Heprescitatives to provide exchangs of
taformat tony atd tevein

The mildress 1
MAKATYN WEAMUTARY DEVELANMENT $HORXT
41 Firwezd U vee, Cambericy, Surrey

Hrorjeat Tosd (amtwrliey {0Z7s) 61380
Atun Se~xretary Parnburough (0252) 513607
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Sumpary - fiat Makes MARAtOn w0 Effective? (Valker and Armfield
1981)

Swe otservtions on the lkaton systan can be mude:

1 Makaton appoars o he the only altermative communication
system which has been divided into 'developmntal stagew’. Other
lesicuns have been studied and/or prepared, but Makaton provides
& set of lexsicons organised 1n stages which are increasingly

comples.

2 The vacabulary provides a guide for sven the most
rap-ricaied  Iangiage deveclopment toacter or theemapist - ax wei
an {0 Uuwse new to vacatiilary deveelopment - Lo decidimgg on
priorities in developing aowmmunication and it als) offers & guide
to planning and measuring progress. The stages sSuggest a
realistic and economic 1imit on vocabulary instruction attempted
in a ssgquence for children sith very limited abtlitica, while the
freedom Of chulce within the stages allows for as much creative
Judgement as the instru tor wishes.

3 T range of vocabulary has teen earefully chsan so that as
the concrpts are learmed they can be used to connect and combine
into twe or three words sentences and longer. This design
feature ia present from the earliest stage and throughout the
entire vocahulary.

4 A source of frustration for many wvho wish to explore sign
langusge a8 a0 alternative swans of comaunication is that initis!l
training requires weeks of study before an adequate vocabulary is
soquired. This (e not w2 with the Makaton Vocabulary because the
graded stages perait communication to begin immediately at Uw
sost bawic level.

5 {t is a pntential guide for ustng alternative communication
systems aother than BSL for persons «ith severe communication
impatroent. Symbol, picture and other altermative oommunication
systems usually rely solely on the judgement of the
teacher/therapint for selscttion of the vocahulary to be- tagght.
Malaton provides & gutde for gelecting vocahulary - eapecially
initial vocatulary.

8 Hecause the system 18 widely used throughout the Ung ted
Kingdom, 1t offers an esceptional opportunity for oollecting data
on the language development of persons with severe communication
impatrent. Extensive data gathering could provide tnformation
pertinent to learming more about the teaching and acquisiiion of
normal lasguage development.

finally, the growth of the Makaton Vocabulsry has teen very
rapid and we have (8 this country now a situation where clinical
practice has maced ahmad of research practice. It is therefore
ot surprising that there should bhe gsome criticism. [t sould e
unfwaelithy had there not heen any,

11
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¥ must luok realistically at this curreat position.
Practitioners, =g teachers, speech therapists, gurses, and
marents, are intensely asare that tioe and esrly intervention are
of the greatost 1mpurtansce to try to improve the quality of 1ife
for children and adults who are mentally handicapped and with
vhom they are closely iavolved. They casnot therefore easi 1y
acvept that they must wait for substantial and detailed research
to he complietud. Also the detat] and quality of research data
Pquited has not been started yot and would iovolve the pooling
of financial and professional resourors.,

Could | therefore sake an appeal for a closer working
relationship teteween Renarchers and Practitioners, and a greater
sutusl respct for the contribution that esch may of.er the other
and ultismtely the handtoapped child or adult,
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APPENDIX 1

e Makaton Vocabulary

STIGE ONE

Mumy (Mother)
Daddy (Father)
Brother
Sister

Nurse

Doctor

Drink (Qup)
Biscutt
Dinner

Toilet

Bed

hair

Table

Bouses  (Hosme: )
(ar (Bus)

I (Me)
Yo

Where:”
What”
Here
Thers

To sleep (oed)
To arink (Qup)
To eat (Food)
Ta look (See)
To stand-up
To 1t

To wash

i bath

To go

Ter come

T glve

Good (OK) (Hello)

Bad (Naughty)

Yeors
Nry

Please (Thauk you)

(xxxi murnirg
{xxdtryes

1
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¥indow

Fire (Heating)
™v

Lamp (Light)
Telephone

Dog
Ot
Bird

Tree
Flomer

Knife (Cut)
Fark

Spoon
Plate

Boxak
Teddy
Bricks
Ball

And

Hot
Cold

Clean
Dirty

To brush hair
To brush teeth

Big
Small

O e

Up
Down

My (Mine)
Your (Yours)

Sarry
Now



STAGE PR

Teacher
Hosis
Friend
{(hildren

Name

School
Work
OQutside
Cupboard

Pen (Penctl)
Vaper

Scissors (Qut)
Plcture

Sand

Water

Thread (String)
fmint

Kery

Ho

Toput

T make/do
To sew

T cook

To sing
To play
To know
To think
T wrk
To read
To write (Draw)
To patnt
Ty teach
To tuild
To bresk

W (Hy)
They (Them)

{n
n
Under
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STAGE FIVE

Priest
Milloman
Ros tman
Roliceman
Fi reman

Church

Shop

Rosd

Garden

Fire (Blazse)
Fost-box

Money

Bag (Carry)
letter (Stamp)
Time (Watch)

To carry
To throw
To catch
To stop
To help
To like
To sunt

To quarrel

Quick

Slow

Happy (Pleased)
Sad (Miserable)
Difficult (Hard)
ey (Soft)

Strong
Heavy
Clever
Angry
Frightened

To be patient
Mistake
Trouble (Matter)

Rt
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STAGE SIX

Country
Tosm
Sea
Cinema

Holiday

Mlour

Red

Blue

Green (Grass)
Yellow

Black

WVhite

Breowsm

Orange

To begin

To finish

To bring

To ask

To speak

To listen

To be able
(can)

To forget

To grow

Same
M fferent

Now
O1d

Reautiful
Smart
Nice

Kind

Ours
Theirs

Another
With

¥ho?
Which?
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STAGE SEVFN
Nyshers 1-10

How such?
How many?
How old?

Many (A lot)
Some (Few)

Time (Hour)
To-day
To-sorrow
Yestarday
Next week
Next year
Last week
Last year
Long time ago
Saturday
Sunisy
Night

Day

hen?

Always
Again
late
Farly

Before
Af ter

Yages
To buy

To save

Sun
Rain
Wind
Snew
Stars
Moaon
Sky

Careful

Expensive (Pain)

15

STAGE EIGHT

To choose

To win

To dance

To f£ind

To understand
To remamber

Bi rthday
(hristmes

Party
Parcel
Ballonns
Photograph
amers
Mirror
Radic
Newspaper

Qver

Through

Near (Close)
Between

Lucky
Hungry
Thirsty
Worried

Really (True)

¥hy?
Because

="
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STAGE NINE: ADDITIONAL VOCABULARY

Handicap
Deaf

Dumb
Blind

%)gle

ldier

Sailor

King

Queen

Farmer

People

God (suggest, sign Jesus)

Names :

For‘fmuy or close scquaintance, often the initial letter of
the name is finger spelt, or some noticeable feature, eg
l1ittle boy - spectacles is signed.

Rexoms
NG specific signs for rooms, eg classroom, bathroom, but the
deaf sign the verb eg to bath conveys bathroom, to cook

conveys kitchen, for classroom suggest school.

16

[ S,

PRV VA

LI S

.

RN X T



CURRENT MAKATON VOCABULARY DEVELOPMENT PROJECT ORGANISATIO.

2 Y10NId4Y

]
|
|

TRUSTEES ‘

Prof Joan Bicknell
Mr Colin Christmas
Mrs Margaret Walker

'CENTRAL ADMINISTRATION

Director
Administrative Becretary
Clerical Stars

- 191 -

TRAINING SECTION

Tratining Officer ! > Research Information Officer
Training Cosmittee Research Committee

Roglonal Representative Network
International Users Network

L' 4
PUBLICATIONS SECTION

e - S e . - - I T e



REGIONAL, REPRESENTATIVES

- 142 -

= Representatives at Training Committee

Level

Margaret Walker, Research & Clinical Speech Therapist

John Muldoon

Pt Schofield
Richard Toogood
Virginia Blackoe
Jean Fotter
Qamilla Stuart
Ruth Goodwins
Peggy Inghams
Judith Ebbatson
Julie Lawson
Lorraine Herring
Graham Bayliss
Judith Young
Paul Smith
Aiice logie
DMane Pearson
Sue Rothwell

Sylvia Thampsoa
Miriam Kee

Alan Forster
Dorothy Dean

Glenda WMeelton
Monica McTurk
Jean Smith

Irene Liggatt

Jan M tchell
Alison Dollar
Elenor Birkett
nrgaret McAuslen
Nanette von Mehren

Beverley Reynolds
Mg Coupe

¥est Yorkshire
North Yorkshire
North Yorkshire

Belfast
LondonderTy
Antrim

Co Antrim

Argylle & Clyde
Duxfries & Galloway
Fife

Grampian
Tayside

Lothian
Stirling
Strathclyde
Strathclyde
Graopian
Tayside

Tayside
Grampian
Tayaide
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Gloria Packwood, Teacher in Charge, Communication Unit,

§xnn‘u_zgp_m;

Sue Quusing
Mary Anderson
Felicity Parsons
Phillipa Rooke
Jill Slater
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Yalsail

Bi rmingham
Sandwel
Dudley
Wolverhampton
Bi rmingham
Sandwell
Warwickshire

Shropehire

Pt le Prevost, (hief Speech Therapist, Mental Handicap, Oxford

Jill Burnham
Anne Warren
Margaret Parker
Peggy Pritchett
Caroline Mathiason
Ann Squirrell
Jenny Burnett
Susan Pesic-Swith
(arol Gill

Linds Hiscott
Garoline Knight

Oxfordshire
Oxfordshire
Berkshire
Berkshire
Hertfordshire
Hertfordshire
Buck inghamshire
1eicestershire
Leicestershire
Bedfordshire
Northamptonshire

Ann Millington, Deputy Heed of Occupational Therapy Dept, Surrey

Beth McQaig
Jill Thite
Sally Austin
Ann Northover
Sue Lyon

Jean Barker
Bartara Hollis

Norfolk
Suffolk

Essex

Essex
Gambridgeshire
Cambridgeshire
Lincolashire

Christine Hope, (hief Speech Therapist, Avon

Elspeth Tatt

Pat Canty

Janet Huddy
Erica Crutchley
Ohristine Jenkins
El izabeth Fox
Joyce Bmerson
Lesley Stevens
Esther Thomas
Pat Peters
Geraldine Cooper

Cormwall
Devon
Devon
Samerset
Wiltshire
Dorset
Avon

Avon
Soserset
Wiltshire
Dorset
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Lynda Mattrews, Training Officer, Gloucester

Heather Scott
Bernadette Rice
Elizabeth Bennett
Vincenzio Avilia
Mervim Whalley
Ann Howard

Rosemary Burslem
Patrick McKiernan

Sandra Rudd
Rosanne Dart

Pat Buxton
Eleanor Bird

Diane Pike
Caroline Pickstone
Alex Jones

Bronwen Carless
Jill Holding

Tricia Howard-lones

Liz Turner
Sally Eakins

Mary Mountain, Senior Speech

Bury
Lancashire
Lancashire
Lancashire
Lancashire
Gheshire
Qumbria
Isle of Man

Nottinghamshire
Nottinghamshire
Nottinghamghire
Nottinghamshire
Derbyshire
Sheffield
Lincolnshire
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Hereford & Worcester)
Dyfed )
Dyfed ) Wales
Cwynedd )
Yest Glsmorgan )

Therapist & Fay Thomson, Lecturer,

both Surrey

Jessamy Knott
Cathy Constable
Beverley Dawkins
Edna (ollings
Sue Ashby

Sue Charlton

Sue Mitchell
Fiona Hendry
tynda Rider
(’role Edmondson
Ketth Parks

Pat Broughton
Margaret Faultless
Frances Walker
Barbaras Wealthy
Valerie Knight
Rosmemry Lester
Jane Holland
Louise Broome
Kathy East
Renee Henderson
Annt Brookes
Sarah Norman
Jill Mills

Camden & Islington

Kensington, (helsea & Westminster
Brent

Surrey

Ealing, Hammersmith & Hounslow
Enling, Hammersmith & Hounslow
Enling, Hammersmith & Hounslow
Surrey

Surrey

Surrey

Writham Forest

Hillingdon

Bromley

¥Wandsworth, Nerton & Sutton
Surrey

Wandsworth, Merton & Sutton
Bernet

Hampshire

Hampshire

Hampehire

Hempshire

Haspshire

Hampshire

Hampshire

Erst Sussex

East Sussex
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Wendy Thompson
Helen Bradley
Jane MacDonald
Suee Wright
Janet Young
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Yost Sussex
Kent
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